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Course Overview
Welcome! This is a unit in history as part of the SREB College Ready Literacy course. 
What does historical literacy mean? Historical literacy is the ability to read and deter-
mine meaning from historical sources whether they are primary, secondary or tertiary 
sources. In this course, you will take part in several activities to improve your historical 
literacy. While the content covered in this course is important, a principal purpose is 
to equip you with the tools necessary to be more successful in college coursework. To 
that end, the creators of the course have developed this academic notebook.  

Purposes of the Academic Notebook

The academic notebook has two roles in this course. The first role of the notebook is 
to provide you with a personal space to record your work. The academic notebook is 
where you should record your thoughts about materials you are reading. For example, if 
you are hearing a lecture, take notes in this notebook. Use the tools in the notebook to 
assist you in organizing your notes. 

The second role of the notebook is that of an assessment tool. Your instructor may 
periodically collect the notebooks and review your work to insure that you are remaining 
on task and to assist with any material that is causing difficulty. Your instructor may also 
assign tasks to be completed in the notebook, such as in-class writing assignments. At 
the end of this six-week unit, your instructor will review the contents of this notebook as 
part of your overall grade. Thus, it is important that you work seriously as this notebook 
becomes the (historical) record of your activity in this course.

Essential Questions

The following essential questions for the entire six-week unit should be used to  
guide your thinking when analyzing the materials presented in this class. When taking 
notes, come back to the questions and consider how the historical sources you are 
analyzing help to answer these questions. The first question is especially important  
as it represents the theme of the course. In the back of your mind, in every task you 
complete, you should consider this question. This is partly how historians work, and 
it is important for you to realize that up front. Historians, like all scientists, approach a 
problem and try to hypothesize a solution to the problem. Therefore, historians think 
thematically as they work through source material, which helps account for why two 
tertiary sources on the same topic may have two different perspectives on the event 
being studied.

Were the concepts of liberty and equality reflected in U.S. foreign policy?

What conflicts existed in conceptions of liberty and freedom by those participating in 
the Cuban Missile Crisis?

Did the concepts of liberty and freedom change over the course of the 1960s as  
reflected in U.S. foreign policy? If so, how?
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Lesson 1
Gateway Activity—  
The Meaning of Liberty
In this lesson, you will . . . 	

•	Analyze a group of photographs depicting walls in various parts of the country.

•	Interpret photographs using information about context and source in addition  
to their content.

•	Explain how sourcing, contextualization, and chronology are aspects of history reading. 

•	Begin to think about the liberty of nations and people other than those in the  
United States.
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1
Activity

Preparing for the Task

What role do photographs play in helping historians understand events? What do historians have  
to consider when they look at photographs? Do photographs always represent events accurately? 
What might historians have to consider when looking at photographs? 

Write your answers in the space provided. 

Keep what you wrote in mind as you complete the next activities. You will get a chance to revise your 
statement at the end of this lesson.
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2
Activity

 Analyze Photographs

As you look at the representations of the following “Walls,” answer the questions that follow for each slide.

Slide One: Berlin Wall

1. What is your overall impression of  
    the subject matter? What is your  
    background knowledge? 

2. What activities are taking place  
    in each quadrant of the photo(s)? 

3. What inferences can you make from the photo(s)? 

4. Some “walls” bring us together. Some separate us. Some increase our liberty. Some decrease  
    our liberty. What are the roles of photo(s) on this slide? 

5. What more do you need to know about this slide?
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Slide Two: West Bank Barrier

1. What is your overall impression of  
    the subject matter? What is your  
    background knowledge? 

2. What activities are taking place  
    in each quadrant of the photo(s)? 

3. What inferences can you make from the photo(s)? 

4. Some “walls” bring us together. Some separate us. Some increase our liberty. Some decrease  
    our liberty. What are the roles of photo(s) on this slide? 

5. What more do you need to know about this slide?
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Slide Three: Vietnam War Memorial

1. What is your overall impression of  
    the subject matter? What is your  
    background knowledge? 

2. What activities are taking place  
    in each quadrant of the photo(s)? 

3. What inferences can you make from the photo(s)? 

4. Some “walls” bring us together. Some separate us. Some increase our liberty. Some decrease  
    our liberty. What are the roles of photo(s) on this slide? 

5. What more do you need to know about this slide?
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Slide Four: Peace Walls  
in Northern Ireland

1. What is your overall impression of  
    the subject matter? What is your  
    background knowledge? 

2. What activities are taking place  
    in each quadrant of the photo(s)? 

3. What inferences can you make from the photo(s)? 

4. Some “walls” bring us together. Some separate us. Some increase our liberty. Some decrease  
    our liberty. What are the roles of photo(s) on this slide? 

5. What more do you need to know about this slide?
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Slide Five: US Border Fence  
between the US and Mexico

1. What is your overall impression of  
    the subject matter? What is your  
    background knowledge? 

2. What activities are taking place  
    in each quadrant of the photo(s)? 

3. What inferences can you make from the photo(s)? 

4. Some “walls” bring us together. Some separate us. Some increase our liberty. Some decrease  
    our liberty. What are the roles of photo(s) on this slide? 

5. What more do you need to know about this slide?
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Slide Six: Quarantine during  
Cuban Missile Crisis

1. What is your overall impression of  
    the subject matter? What is your  
    background knowledge? 

2. What activities are taking place  
    in each quadrant of the photo(s)? 

3. What inferences can you make from the photo(s)? 

4. Some “walls” bring us together. Some separate us. Some increase our liberty. Some decrease  
    our liberty. What are the roles of photo(s) on this slide? 

5. What more do you need to know about this slide?
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Activity

Considering the Context

Read about each of these walls. As you do, consider two questions. First, does the context add to  
your initial impressions? Second, is the site trustworthy or biased? Be prepared to discuss your ideas. 

1.	 Berlin Wall: “On August 13, 1961, the Communist government of the German Democratic Republic 
(GDR, or East Germany) began to build a barbed wire and concrete “Antifascistischer Schutzwall,” 
or “antifascist bulwark,” between East and West Berlin. The official purpose of this Berlin Wall was 
to keep Western “fascists” from entering East Germany and undermining the socialist state, but 
it primarily served the objective of stemming mass defections from East to West. The Berlin Wall 
stood until November 9, 1989, when the head of the East German Communist Party announced 
that citizens of the GDR could cross the border whenever they pleased. That night, ecstatic crowds 
swarmed the wall. Some crossed freely into West Berlin, while others brought hammers and picks 
and began to chip away at the wall itself. To this day, the Berlin Wall remains one of the most  
powerful and enduring symbols of the Cold War.” 

	 (Retrieved from History.com at: http://www.history.com/topics/berlin-wall. Also available on this site 
are video, other pictures, and links to related topics.)

2. 	 West Bank Barrier: This wall was constructed in 2002 after Israel’s evacuation of settlements 
in the Gaza strip. Most of its 420 miles is a concrete base with a five-meter high wire-and-mesh 
over-structure. Rolls of razor wire and a four-meter deep ditch are placed on one side. The structure 
also has electronic sensors on it and a “trace road” beside it, so that footprints of people crossing 
the barrier can be seen. Some of the wall is built to act as a “sniper wall” to prevent gun attacks 
against Israeli motorists. The Israeli government says that it built the wall to keep suicide bombers 
out of Israel. Palestinians argue, among other things, that the wall causes economic and daily living 
hardship. 

	 (Find more about this barrier from PBS at: http://www.pbs.org/frontlineworld/stories/pales-
tine503/sidebar_jakob.html  and from the BBC at: http://news.bbc.co.uk/2/shared/spl/hi/
guides/456900/456944/html/default.stm.)  

3.	 Vietnam Memorial: The Vietnam Veterans Memorial Wall honors those who died in the Vietnam 
War. “The Vietnam Veterans Memorial was founded by Jan Scruggs, who served in Vietnam (in the 
199th Light Infantry Brigade) from 1969-1970 as a infantry corporal. He wanted the memorial to 
acknowledge and recognize the service and sacrifice of all who served in Vietnam. The Vietnam  
Veterans Memorial Fund, Inc. (VVMF), a nonprofit charitable organization, was incorporated on April 
27, 1979, by a group of Vietnam veterans... Jan Scruggs (President of VVMF) lobbied Congress for a 
two-acre plot of land in the Constitution Gardens... On July 1, 1980, in the Rose Garden, President 
Jimmy Carter signed the legislation (P.L. 96-297) to provide a site in Constitution Gardens near  
the Lincoln Memorial. It was a three and half year task to build the memorial and to orchestrate a 
celebration to salute those who served in Vietnam.” 

	 (Retrieved from the Vietnam Veterans Memorial at: http://thewall-usa.com.)

http://www.pbs.org/frontlineworld/stories/palestine503/sidebar_jakob.html
http://www.pbs.org/frontlineworld/stories/palestine503/sidebar_jakob.html
http://news.bbc.co.uk/2/shared/spl/hi/guides/456900/456944/html/default.stm
http://news.bbc.co.uk/2/shared/spl/hi/guides/456900/456944/html/default.stm
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4.	 Peace Walls in Northern Ireland: These walls are built across Northern Ireland’s capital city of  
Belfast in an attempt to defuse tensions between the nationalist Catholic neighborhoods and the 
loyalist Protestant ones. Some of the walls date from the earliest years of “the Troubles,” (the  
conflict between the two sides beginning in the 1960s and substantially ending in 1998, although 
sporadic violence continues). Some walls have been built since the ceasefire of 1994. Now, various 
walls have openings in them called “peace gates” that are meant to foster greater cooperation and 
communication between communities. 

	 (Information found at Wikipedia at: https://en.wikipedia.org/wiki/Peace_lines.)  

5.	 Border Fencing between United States and Mexico: “The United States’ border with Mexico is 
nearly 2,000 miles long. Over that vast distance the protective barriers between the two countries 
vary greatly. It may be interesting to note that nowhere along the entire border has Mexico 
installed any barrier of its own. All the barriers between the countries have been paid for by the 
US Taxpayer... The barrier systems along the border vary greatly. In the urban areas these barriers 
may be doubled to include a “Secondary” barrier with a “No Man’s Land” between. In some of the 
more violent areas populated by violent gangs or drug cartels, the barrier has been improved with a 
third obstacle—usually another fence.” Approximately 345 miles of border fencing was constructed 
between 2008 and 2009. 

	 (Information retrieved from US Border Patrol at: www.usborderpatrol.com/Border_Patrol1301.htm.)

6.	 The Quarantine of Cuba during the Missile Crisis: “During the Cuban Missile Crisis, leaders of  
the US and the Soviet Union engaged in a tense, 13-day political and military standoff in October 
1962 over the installation of nuclear-armed Soviet missiles on Cuba, just 90 miles from US shores. 
In a TV address on October 22, 1962, President John Kennedy (1917-63) notified Americans about 
the presence of the missiles, explained his decision to enact a naval blockade around Cuba and 
made it clear the US was prepared to use military force if necessary to neutralize this perceived 
threat to national security. Following this news, many people feared the world was on the brink  
of nuclear war. However, disaster was avoided when the US agreed to Soviet leader Nikita  
Khrushchev’s (1894-1971) offer to remove the Cuban missiles in exchange for the US promising not 
to invade Cuba. Kennedy also secretly agreed to remove US missiles from Turkey.”

	 (Retrieved from History.com at: www.history.com/topics/cuban-missile-crisis.) 

https://en.wikipedia.org/wiki/Peace_lines
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After reading about these walls, are there things you would like to change in your responses to each  
of the slides? If so, what would you change?  

What did you think of the sources of information about the context? Did any have the potential for bias? 
If so, which ones? What could be biased about the sources?  
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4
Activity

Considering Concepts of Liberty

Using these depictions of walls as a springboard, begin to think about what liberty means to the people 
on the opposite sides of each wall—the Israelis and Palestinians; the Mexicans and the U.S. residents; 
the Cubans and the Americans who quarantined them; the people living under communist rule in East 
Berlin and the West Germans; the Catholics and Protestants in Northern Ireland. Are some ideas about 
liberty universal? Are some ideas about liberty unique to a particular people? How is it that different 
groups’ concepts of liberty can be the source of contention—causing conflict? Choose at least one of 
your thoughts and engage in a five-minute free-write about it. 

A free-write is an activity designed to get your thoughts flowing without the pressure of being evaluated.  
Grammar, spelling, and punctuation do not matter, and you can write in either paragraph or list form. 
You should continuously write whatever pops in your mind about the subject for the entire time, without 
stopping, even if your thoughts aren’t brilliant or they are not in a logical sequence. If you can’t think of 
anything about the topic, write down that you can’t think of anything. Keep pen to paper and let your 
ideas flow! 
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5
Activity

 Considering the Vocabulary of Historians

Define each of the following terms. Explain how you used each of them in this lesson and why  
historians use them (i.e., what they help historians think about).

Sourcing

Contextualization

Primary Sources
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6
Activity

Orientation to the Task

Task Prompt: After reading informational texts on the Cuban Missile Crisis, write a claim with 
supporting evidence in a graphic organizer and participate in Socratic seminar in which you argue your 
claim on one of the essential questions. Support your positions with evidence from the texts. 

Essential Questions

Were the concepts of liberty and equality reflected in U.S. foreign policy? If so, how? If not, why not?

What differences existed in conceptions of liberty and freedom by those participating in the Cuban  
Missile Crisis?

Did the concepts of liberty and freedom change over the course of the 1960s as reflected in U.S. foreign 
policy? If so, how? If not, why not? 
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6
Activity

 Preparing for a Socratic Seminar

Before beginning the Socratic seminar, review your texts to find out how they address the essential 
questions and complete the following graphic organizer.

Text

Were the concepts of liberty 
and equality reflected in U.S. 
foreign policy? If so, how?  
If not, why not?

What differences existed in 
conceptions of liberty and 
freedom by those participating 
in the Cuban Missile Crisis?

Did the concepts of liberty and 
freedom change over the course 
of the 60s as reflected in U.S. 
foreign policy? If so, how? If not, 
why not? 

Political Cartoon

Author’s Claim

Evidence

Photograph

Author’s Claim

Evidence

Quotes from 
Khrushchev

Author’s Claim

Evidence

Lecture

Author’s Claim

Evidence
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Text

Were the concepts of liberty and 
equality reflected in U.S. foreign 
policy? If so, how?  
If not, why not?

What differences existed in 
conceptions of liberty and 
freedom by those participating 
in the Cuban Missile Crisis?

Did the concepts of liberty and 
freedom change over the course 
of the 60s as reflected in U.S. 
foreign policy? If so, how? If not, 
why not? 

Tindall and Shi 
text

Author’s Claim

Evidence

Khrushchev’s 
message to 
Kennedy

Author’s Claim

Evidence

Dobrynin’s 
report to Foreign 
Affairs Ministry

Author’s Claim

Evidence

Robert  
Kennedy’s  
report to  
Secretary of 
State

Author’s Claim

Evidence

Eisenhower 
speech

Author’s Claim

Evidence

Kennedy speech

Author’s Claim

Evidence
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Lesson 2

Analysis of Primary Documents:  
Cuban Missile Crisis
In this lesson, you will . . . 	

•	Analyze a political cartoon, a photograph, and two quotes from Nikita Khrushchev in order 
to better understand the context of the Cold War and the Cuban Missile Crisis.

•	Speculate about the concept of liberty during the Cuban Missile Crisis. 

These activities should pique your interest in the Cuban Missile Crisis!

The Academic Notebook
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1
Activity

Preparing for the Task

Question to ponder:

How would a historian learn about the Cuban Missile Crisis if s/he knew nothing about it?
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2
Activity

 Analyzing the Documents

1.  Analyze the photograph below using the technique suggested by the National Archives and  
     Records Administration.   

“We will bury you”

Picture taken sometime in autumn, 1960. Nikita Khrushchev addresses the United Nations.
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Photo Analysis Worksheet

Complete the information on the worksheet for the photograph.

Step 1. Observation

A.	 Study the photograph for two minutes. Form an overall impression of the photograph and then  
examine individual items. Next, divide the photo into quadrants and study each section to see  
what new details become visible. 

B. 	Use the chart below to list people, objects, and activities in the photograph.

 

People Objects Activities

 
Step 2. Inference

Based on what you have observed above, list three things you might infer from this photograph.

Step 3. Questions

A. 	 What questions does this photograph raise in your mind?

B. 	Where could you find answers to them?

Designed and developed by the Education Staff, National Archives and Records Administration,  
Washington, DC 20408. Modified by J. Barger 9-9-12.
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2. Analyze the political cartoon by answering the questions after it.

Welsh-born cartoonist Leslie Gilbert Illingworth drew the famous cartoon of John F. Kennedy and Soviet 
Premier Nikita Khrushchev arm wrestling while sitting on hydrogen bombs. It appeared in the October 
29, 1962, edition of the British newspaper The Daily Mail.

“OK Mr. President, let’s talk”

A.  Describe the items, people, and actions in the cartoon.

B.  What technique is being used in this cartoon? (Refer to the list of techniques in the document on the 
next page.)

Cartoon retrieved from Multimedia Learning at:  
http://multimedialearningllc.wordpress.com/2010/05/02/kennedy-versus-khrushchev-cold-war-political-cartoon/ 
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C. What does the arm wrestling tell you about the relationship between Khrushchev and JFK?

D. What is the meaning of the cartoon? 

Political Cartoon Analysis Guide

Symbolism 
Cartoonists use simple objects, or symbols, to stand for larger concepts or ideas.  
After you identify the symbols in a cartoon, think about what the cartoonist means 
each symbol to stand for.

Exaggeration

Sometimes cartoonists overdo, or exaggerate, the physical characteristics of  
people or things in order to make a point. When you study a cartoon, look for any 
characteristics that seem overdone or overblown. (Facial characteristics and clothing 
are some of the most commonly exaggerated characteristics.) Then, try to decide 
what point the cartoonist was trying to make by exaggerating them.

Labeling

Cartoonists often label objects or people to make it clear exactly what they stand for. 
Watch out for the different labels that appear in a cartoon, and ask yourself why the 
cartoonist chose to label that particular person or object. Does the label make the 
meaning of the object clearer?

Analogy

An analogy is a comparison between two unlike things. By comparing a complex 
issue or situation with a more familiar one, cartoonists can help their readers see it 
in a different light. After you’ve studied a cartoon for a while, try to decide what the 
cartoon’s main analogy is. What two situations does the cartoon compare? Once you 
understand the main analogy, decide if this comparison makes the cartoonist’s point 
clearer to you.

Irony

Irony is the difference between the ways things are and the way things should be, 
or the way things are expected to be. Cartoonists often use irony to express their 
opinion on an issue. When you look at a cartoon, see if you can find any irony in the 
situation the cartoon depicts. If you can, think about what point the irony might be 
intended to emphasize. Does the irony help the cartoonist express his or her opinion 
more effectively?
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3. Analyze the two quotes, answering the questions that follow.

 
“If you don’t like us, don’t accept our invitations and don’t invite us to come to see you. Whether you 
like it or not, history is on our side. We will bury you.”

Nikita Khrushchev, November 18, 1956

 
“America has been in existence for 150 years and this is the level she has reached. We have existed not 
quite 42 years and in another seven years we will be on the same level as America. When we catch you 
up, in passing you by, we will wave to you.”

Nikita Khrushchev, July 24, 1959

You can read more about Nikita Khrushchev at this URL:  
http://www.historyinanhour.com/2011/10/31/khrushchev-and-destalinization-summary/

A. What factual information is contained in the quotes?

B. What can you infer from the quotes?

C. What is the tone of the speaker? What does this tone say about the relationship between  
     America and Russia?  
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3
Activity

Returning to the Theme of Liberty

Taken together, what do the photograph, political cartoon, and the quotes say about liberty during  
the 1960s?
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4
Activity

Considering Vocabulary

The following words were introduced in the last lesson. Can you still remember their meanings? How 
did you use these in the lessons today?

Sourcing

Contextualization

Primary Sources
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Lesson 3

Taking Notes from a Lecture
In this lesson, you will . . . 	

•	Demonstrate your understanding of a lecture through your lecture notes, using a  
modified Cornell Method of note-taking.

•	Show your understanding of vocabulary words through the definitions you write and 
your talk-throughs.

The Academic Notebook
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1
Activity

The Modified Cornell Method of Note-taking

As you listen to the lecture, you will be thinking of answers to the following questions:

a. 	 What were the sources of tension between the US and the USSR. prior to the Cuban Missile Crisis?

b. 	 Was the policy towards the USSR prior to the Cuban Missile Crisis a reasonable reaction to Soviet 
threat or an overreaction?

c. 	 What was the impact of the early Cold War on “liberty” domestically and abroad?

You will also be taking notes using a Modified Cornell Method with the format shown on the next page. 
Line your paper ahead of time so that you will not have to waste time as you are listening to the lecture.  

Directions: 

•	Write on one side of the page only. Later, you will fill in the other side with notes from reading.

•	Do not copy word-for-word—paraphrase.

•	Shorten what you write by using abbreviations.
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Name:                                                    Date:    Topic:

Summary:
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2
Activity

 Taking Notes on a PowerPoint

Take notes on the PowerPoint presented in class. Remember to pay attention to the following: 

•	Relationships among events—chronology, causation, etc.

•	Frameworks of interpretation—political, geographical, religious, social, economic, etc. (G-SPRITE).

•	Actors—what individuals or groups are engaging in actions aimed at meeting goals?

•	Actions—what are the actors doing? What tactics or methods are they using?

•	Characteristics—of actions, actors, policies, movements, events.

•	Motivations—the goals that lead the actors towards action.

•	Comparison and contrast of interpretations of cause/effect, motivations, characteristics, etc.

•	Vocabulary—use of words that signal intentions of the author or bias, words that describe key  
concepts, and words that signal relationships among events.

•	Claims made by the lecturer and evidence to back up claims.



Taking Notes from a Lecture

LESSON 3
The Academic Notebook 

Literacy Ready . History Unit 2

33

When you are finished taking notes, work with a partner to compare them. Revise, if necessary. Discuss 
your answers to the questions that guided your reading.  

a.	 What were the sources of tension between the US and the USSR prior to the Cuban Missile Crisis?

b. 	 Was the policy towards the USSR prior to the Cuban Missile Crisis a reasonable reaction to Soviet 
threat or an overreaction?

c.	 What was the impact of the early Cold War on “Liberty” domestically and abroad?

Also, determine answers to the following questions. Make sure that you have reasons from the lecture 
for your answers.

1. Do you think there were political reasons why the Yalta and Potsdam Conferences were where they  
    were? What had happened in the time between the two conferences?

2. What do you think the effect of Churchill’s “Iron Curtain” speech had on the world? Would things  
    have been different if he had not made the speech?

3. Choose the most important word in the following quote from the Truman Doctrine. Explain to a  
    partner why you thought this word was most important.

The US should support free peoples throughout the world who were resisting takeovers by armed  
minorities or outside pressures... We must assist free peoples to work out their own destinies in their 
own way.”

Put that word on a chart in the room. After everyone has finished, look at the words on the chart and 
pick the two most important words that go together. Explain to your partner why you picked both of 
these words.  

			   First word: __________________________________________

			   Second word: _______________________________________
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How do they go together?

4. How did the policy of containment influence our foreign policy in the next years?  

Notes:
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3
Activity

 Vocabulary

Did you have difficulty with any of the following words (unsure of their meanings even after working 
with your partner)? If so, use available resources to find out their meanings in the context of the lecture. 
Complete the activity provided after the list of words for each word you do not know. 

Word Context

domestically

abroad

What was the impact of the early Cold War on Liberty domestically and abroad?

tribunals

reparations

Agreements—to govern Germany jointly, Zones of Occupation, War Crimes  
Tribunals, Reparations

superpowers How would these issues continue to be sources of tension between the  
superpowers?

appeasement Was Yalta an example of appeasement of a dictator, or was it the best deal FDR 
believed he could get?

embarked It does not mean that they should be considered as embarked upon a do-or-die 
program to overthrow our society

command economy

capitalist economy

Ideological competition for the minds and ears of Third World peoples (Communist 
govt. & command economy vs. democratic govt. & capitalist economy)

bi-polarization Bi-Polarization of Europe (NATO vs. Warsaw Pact)

Word: Rate my understanding     +     or	  -
Context (write the phrase or sentence where you found this word, including page number):

Dictionary definition (pay attention to context and choose the one best definition):

What does that mean? (Put the definition in your own words.)

Write a synonym:

Write an antonym:

If the word is an adjective or adverb, put the word on a continuum (put an x along the line where you 
think it lies between each of the opposites) compared to its synonym, then compared to its antonym:

Slow									         Fast 

Negative									         Positive

Weak									         Strong
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Word: Rate my understanding     +        or   -
Context (write the phrase or sentence where you found this word, including page number):

Dictionary definition (pay attention to context and choose the one best definition):

What does that mean? (Put the definition in your own words.)

Write a synonym:

Write an antonym:

If the word is an adjective or adverb, put the word on a continuum (put an x along the line where you 
think it lies between each of the opposites) compared to its synonym, then compared to its antonym:

Slow									         Fast 

Negative									         Positive

Weak									         Strong

Word: Rate my understanding     +        or   -
Context (write the phrase or sentence where you found this word, including page number):

Dictionary definition (pay attention to context and choose the one best definition):

What does that mean? (Put the definition in your own words.)

Write a synonym:

Write an antonym:

If the word is an adjective or adverb, put the word on a continuum (put an x along the line where you 
think it lies between each of the opposites) compared to its synonym, then compared to its antonym:

Slow									         Fast 

Negative									         Positive

Weak									         Strong
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Word: Rate my understanding     +        or   -
Context (write the phrase or sentence where you found this word, including page number):

Dictionary definition (pay attention to context and choose the one best definition):

What does that mean? (Put the definition in your own words.)

Write a synonym:

Write an antonym:

If the word is an adjective or adverb, put the word on a continuum (put an x along the line where you 
think it lies between each of the opposites) compared to its synonym, then compared to its antonym:

Slow									         Fast 

Negative									         Positive

Weak									         Strong

Word: Rate my understanding     +        or   -
Context (write the phrase or sentence where you found this word, including page number):

Dictionary definition (pay attention to context and choose the one best definition):

What does that mean? (Put the definition in your own words.)

Write a synonym:

Write an antonym:

If the word is an adjective or adverb, put the word on a continuum (put an x along the line where you 
think it lies between each of the opposites) compared to its synonym, then compared to its antonym:

Slow									         Fast 

Negative									         Positive

Weak									         Strong
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Use the following terms to talk-through what you have learned from the lecture. That is, with a partner, 
explain what the lecture said about each of these terms. 

Events

•	Cold War			 

•	Yalta Conference		

•	Potsdam Conference	

•	Bay of Pigs Invasion	

•	Berlin Wall			 

•	Cuban Missile Crisis	

•	Iron Curtain Speech		

•	US aid to Greece and Turkey

•	Berlin Airlift and the “Easter Parade”

•	Korean War

•	Sputnik

Places

•	United States 

•	Soviet Union – USSR	

•	Berlin 			 

•	Czechoslovakia 			 

•	Postwar Germany 			 

•	Poland

•	China

Other Academic Vocabulary:  

•	domestically

•	abroad

•	tribunals

•	reparations

•	superpowers

•	appeasement

•	embarked

•	command economy

•	capitalist economy

People

•	Churchill

•	Truman

•	Clement Atlee

•	Stalin

•	Che Guevara

•	George Kennan

•	Fidel Castro		

•	Leonid Brezhnev

•	Francis Gary Powers

Policies/Doctrines

•	The Truman Doctrine

•	Policy of Containment

•	The Marshall Plan

•	Sino-Soviet Pact

•	The Domino Theory

Organizations	

•	Communism 			 

•	NATO				  

•	NASA	
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Lesson 4

Annotating a Chapter— 
Cuban Missile Crisis
In this lesson, you will . . . 	

•	Demonstrate your ability to engage in close reading.

•	Show through your annotations that they are identifying historically important  
information about the Cuban Missile Crisis from reading.

•	Increase your understanding of vocabulary.

•	Combine information from lecture and text in order to show your understanding of  
the events, causes, and effects of the Cuban Missile Crisis.

•	Reflect on the relationship between what you are reading and the theme/essential 
question.

The Academic Notebook

Literacy Ready . History Unit 2
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2
Activity

 Analyzing History Texts

Use the following to help you determine what kinds of information you should annotate:

G-SPRITE

Geography: (human interactions with the environment) includes the physical location of civilizations, 
how geographical features influence people, how people adapted to the geographical features,  
demography and disease, migration, patterns of settlement.

Social: includes living conditions, gender roles and relations, leisure time, family and kinship, morals, 
racial & ethnic constructions, social & economic classes - and ways these are changing or being  
challenged.

Political: includes political structures and forms of governance, laws, tax policies, revolts and  
revolutions, military issues, nationalism.

Religious: includes belief systems, religious scriptures, the church/religious body, religious leaders,  
the role of religion in this society, impact of any religious divisions/sects within the society.

Intellectual: includes thinkers, philosophies and ideologies, scientific concepts, education, literature, 
music, art & architecture, drama/plays, clothing styles — and how these products reflect the  
surrounding events.

Technological: (anything that makes life easier) includes inventions, machines, tools, weapons,  
communication tools, infrastructure (e.g., roads, irrigation systems) and how these advances changed 
the social and economic patterns.

Economic: includes agricultural and pastoral production, money, taxes, trade and commerce, labor 
systems, guilds, capitalism, industrialization and how the economic decisions of leaders affected the 
society.

When you annotate, also pay attention to:

•	Relationships among events—chronology, causation.

•	Actors—who (individuals or groups) is engaging in actions aimed at meeting goals.

•	Actions—what the actors (are) doing, the tactics or methods they are using.

•	Characteristics—of actions, actors, policies, movements, events.

•	Motivations—the goals that lead the actors towards action.

•	Comparison and Contrast—of interpretations of cause/effect, motivations, characteristics, etc.

•	Claims of the authors and evidence to support claims. 

•	Vocabulary—use of words that signal intentions of the author or bias, words that describe key  
concepts and words that signal relationships among events.
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3
Activity

 Key Annotation Strategies

•	Circle key vocabulary words (discipline-specific, general words with discipline- 
specific meanings, general academic vocabulary; words that signal bias or  
judgment, words that signal relationships).

•	Underline or highlight key ideas (actors, actions, relationships among events,  
characteristics, comparison/contrast, etc.).

•	Write key words or summarizing phrases in the margins.

•	Define vocabulary words in the margins.

•	Write your reactions to the text in the margins.

•	Make connections and inferences in the margins (this is like....aha!!).

•	Draw cause-effect chains.

•	Make comparison-contrast graphs or Venn diagrams.

•	Make or add to a timeline.

•	Make any other annotation that helps you understand and think about the  
information.

Event Event Event

Event

Event

Event

Event

Event 1 Event 2
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3
Activity

 Annotating the Text

After annotating, complete the following Annotation Evaluation for History. 

Annotation Evaluation for History

Check all the features of annotation that you used:

	 1. Information about the source

	 2. Information that signaled

		  	 a. Cause/effect

		  	 b. Comparison contrast

		  	 c. Chronology (words signaling time)

		  	 d. Bias or judgment 
 

	 3.	Unknown general academic vocabulary

	 4.	Key actors, actions, goals, and tactics, etc.

	 5.	Political, social, economic, legal, or other characterizations of information

	 6.	Marginal notations that show 
 
		  	 a. Summarizing

		  	 b. Inferencing

		  	 c. Reacting 

Evaluate your annotations

1.  My annotations helped me to focus on the information.		   Yes         No 

2.  My annotations would help me review the chapter for a test.	   Yes         No 

3.  My annotations helped me understand the information better. 	   Yes         No 

4.  My annotations helped me to think critically.			     Yes         No

What did you do well?

What could you improve?

	 e. Discipline-specific information and  
		  vocabulary

	 Other

	 d. Connecting to other information

	 e. Graphic or pictorial representations of  
		  information (e.g. cause-effect chains,  
		  time lines)
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4
Activity

 After-reading Discussion and Vocabulary

Discuss what you have read with your class.

Using the following discipline-specific terms, talk-through what you have learned through your reading.  

Organizations

•	CIA

•	Joint Chiefs of Staff

•	National Security Council

Events

•	blockade or quarantine

•	hotline

•	Bay of Pigs debacle

•	Cuban Missile Crisis

Documents

•	Test Ban Treaty

People

•	Nikita Khrushchev

•	President Kennedy

•	Fidel Castro 

Places

•	Bay of Pigs

•	Berlin

•	Turkey
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5
Activity

 Combining Lecture and Text

1. Take out the Cornell notes you took on the Cold War lecture. Add what you learned from reading  
    the text. Then, write a summary of the information at the bottom of each page. (Your summary should  
    include major points only.)

2.  Use your notes to complete the following pattern organizer.  

Name 

Episode Pattern Organizer for the Cuban Missile Crisis

Identify the sequence of events – in order related to the episode and the cause/effect.

Episode/Event

Cuban Missile Crisis

Cause Effect

Effect

Effect

Effect

Effect

Cause

Cause

Cause

Cause

Include multiple causes if needed.

Place Duration

Time

Identify all people involved in web form.

Include multiple effects if needed.
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6
Activity

 Thinking about the Theme 

Write a paragraph addressing these questions:  

What U.S. conceptions about liberty could you infer from reading about the Cuban Missile Crisis? What 
Soviet conceptions about liberty could you infer? What was the impact of the Cuban Missile Crisis on 
“liberty” domestically and abroad?
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Lesson 5
Reading Primary Documents 
In this lesson, you will . . . 	

•	Use SOAPStone to help you analyze documents.

•	Engage in close reading of primary documents.

•	Compare and contrast documents.

•	Understand meanings of vocabulary found in the documents.

The Academic Notebook

Literacy Ready . History Unit 2
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1
Activity

Orientation to the Task

1. Review SOAPStone. 

SOAPStone Document Analysis Method

SOAPStone was developed by College Board (the Advanced Placement folks) and is a method for  
examining and interpreting a document. Often documents contain complex language or symbolism, 
which makes determining the meaning and significance of the document more difficult. Utilization of  
this method will help in unwrapping the meaning of the document. 

Speaker – Who is the author (speaker) of this piece? Do you know anything about the person’s  
background? For example, is the person a public figure with a known agenda or title? A speech from  
a president would have different implications than that of a minister or onlooker.

Occasion – What is the time and place of the document? What was going on at the time that prompted 
the person to write this piece? 

Audience – To whom is this piece directed? What kind of document is this – newspaper article, speech, 
diary entry, letter, etc.? Was it an editorial piece in a local newspaper? Can any assumptions be made 
about the audience? Do you know why the document was created? What kind of language does the 
document contain?

Purpose – What was the purpose or meaning behind the text? Is the speaker trying to provoke some 
reaction from the audience? How does s/he try to accomplish this?

Subject – What is the subject of the document? What is the general topic or idea of the piece?

Tone – What is the attitude of the speaker based on the content of the piece? Does s/he use humor, 
sarcasm, irony, fear or an objective tone? Is there any bias to what s/he is saying?

Make sure to include enough information in your analysis of the document, not just two or three word 
descriptions. For example, if the speaker has a title or is an official or has a known profession, be sure 
to include that as part of the “speaker” description.
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2
Activity

 Using SOAPStone to Source and Contextualize Documents

The teacher may lead an exercise using SOAPStone on a portion of the first document with your entire 
class. Either record the information from the class in the first chart below or use SOAPStone on your 
own with the first document.

Before reading the full documents that follow, use SOAPStone to analyze the source and context of the 
second and third document. Fill out the second and third chart below.   

Title of Document 1:

Speaker (Who)

Occasion (Time, place, events)

Audience (To whom is this piece directed?)

Purpose (What is the author trying to achieve?)

Subject (What is the document about?)

Tone (What is the attitude of the speaker?)
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Title of Document 2:

Speaker (Who)

Occasion (Time, place, events)

Audience (To whom is this piece directed?)

Purpose (What is the author trying to achieve?)

Subject (What is the document about?)

Tone (What is the attitude of the speaker?)
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Title of Document 3:

Speaker (Who)

Occasion (Time, place, events)

Audience (To whom is this piece directed?)

Purpose (What is the author trying to achieve?)

Subject (What is the document about?)

Tone (What is the attitude of the speaker?)
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3
Activity

Reading the Documents
 
Read and annotate the documents to better understand and compare/contrast the perceptions in  
Russia and the United States about the Cuban Missile Crisis.  

Also, remember what you have learned about annotation from previous lessons. After you read,  
complete the comparison/contrast chart that follows.

Document 1:

Retrieved from Library of Congress at: http://www.loc.gov/exhibits/archives/x2jfk.html.

Dear Mr. President,      

Imagine, Mr. President, what if we were to present to you such an ultimatum as you have presented to 
us by your actions. How would you react to it? I think you would be outraged at such a move on our 
part. And this we would understand.      

Having presented these conditions to us, Mr. President, you have thrown down the gauntlet. Who asked 
you to do this? By what right have you done this? Our ties with the Republic of Cuba, as well as our 
relations with other nations, regardless of their political system, concern only the two countries between 
which these relations exist. And, if it were a matter of quarantine as mentioned in your letter, then, as is 
customary in international practice, it can be established only by states agreeing between themselves, 
and not by some third party. Quarantines exist, for example, on agricultural goods and products. How-
ever, in this case we are not talking about quarantines, but rather about much more serious matters, 
and you yourself understand this.  

You, Mr. President, are not declaring quarantine, but rather issuing an ultimatum, and you are threat-
ening that if we do not obey your orders, you will then use force. Think about what you are saying! And 
you want to persuade me to agree to this! What does it mean to agree to these demands? It would 
mean for us to conduct our relations with other countries not by reason, but by yielding to tyranny. You 
are not appealing to reason; you want to intimidate us. No, Mr. President, I cannot agree to this, and I 
think that deep inside, you will admit that I am right. I am convinced that if you were in my place you 
would do the same.    

....  This Organization [of American States] has no authority or grounds whatsoever to pass resolutions 
like those of which you speak in your letter. Therefore, we do not accept these resolutions. International 
law exists; generally accepted standards of conduct exist. We firmly adhere to the principles of inter-
national law and strictly observe the standards regulating navigation on the open sea, in international 
waters. We observe these standards and enjoy the rights recognized by all nations.       

You want to force us to renounce the rights enjoyed by every sovereign state; you are attempting to  
legislate questions of international law; you are violating the generally accepted standards of this law.  
All this is due not only to hatred for the Cuban people and their government, but also for reasons having 
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to do with the election campaign in the USA. What morals, what laws can justify such an approach by 
the American government to international affairs? Such morals and laws are not to be found, because 
the actions of the USA in relation to Cuba are outright piracy.  

This, if you will, is the madness of a degenerating imperialism. Unfortunately, people of all nations, and 
not least the American people themselves, could suffer heavily from madness such as this, since with 
the appearance of modern types of weapons, the USA has completely lost its former inaccessibility.       

Therefore, Mr. President, if you weigh the present situation with a cool head without giving way to  
passion, you will understand that the Soviet Union cannot afford not to decline the despotic demands  
of the USA. When you lay conditions such as these before us, try to put yourself in our situation and 
consider how the USA would react to such conditions. I have no doubt that if anyone attempted to  
dictate similar conditions to you—the USA, you would reject such an attempt. And we likewise say—no.      

The Soviet government considers the violation of the freedom of navigation in international waters and 
air space to constitute an act of aggression propelling humankind into the abyss of a world nuclear- 
missile war. Therefore, the Soviet government cannot instruct captains of Soviet ships bound for Cuba 
to observe orders of American naval forces blockading this island. Our instructions to Soviet sailors are 
to observe strictly the generally accepted standards of navigation in international waters and not retreat 
one step from them. And, if the American side violates these rights, it must be aware of the responsibil-
ity it will bear for this act. To be sure, we will not remain mere observers of pirate actions by American 
ships in the open sea. We will then be forced on our part to take those measures we deem necessary 
and sufficient to defend our rights. To this end we have all that is necessary.        

Respectfully,               

/s/ N. Khrushchev                                     
N. KHRUSHCHEV  
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Document 2:  

Moscow 24 October 1962 

This letter and the one that follows come from the Library of Congress, “Revelations from the Russian 
Archives,” found at: http://www.loc.gov/exhibits/archives/colc.html.  

Transcription:

TOP SECRET 
Making Copies Prohibited 
Copy No. 1

CIPHERED TELEGRAM

Late tonight R. Kennedy invited me to come see him. We talked alone.

The Cuban crisis, R. Kennedy began, continues to quickly worsen. We have just received a report  
that an unarmed American plane was shot down while carrying out a reconnaissance flight over Cuba. 
The military is demanding that the President arm such planes and respond to fire with fire. The USA 
government will have to do this.

I interrupted R. Kennedy and asked him what right American planes had to fly over Cuba at all, crudely 
violating its sovereignty and accepted international norms? How would the USA have reacted if foreign 
plans appeared over its territory?

“We have a resolution of the Organization of American states that gives us the right to such overflights,” 
R. Kennedy quickly replied. 

I told him that the Soviet Union, like all peace-loving countries, resolutely rejects such a “right” or, to  
be more exact, this kind of true lawlessness, when people who don’t like the social-political situation 
in a country try to impose their will on it—a small state where the people themselves established and 
maintained (their system). “The OAS resolution is a direct violation of the UN Charter,” I added, “and 
you, as the Attorney General of the USA, the highest American legal entity, should certainly know that.”

R. Kennedy said that he realized that we had different approaches to these problems and it was not 
likely that we could convince each other. But now the matter is not in these differences, since time is  
of the essence. “I want,” R. Kennedy stressed, “to lay out the current alarming situation the way the 
president sees it. He wants N. S. Khrushchev to know this. This is the thrust of the situation now.”

“Because of the plane that was shot down, there is now strong pressure on the president to give an 
order to respond with fire if fired upon when American reconnaissance planes are flying over Cuba.  
The USA can’t stop these flights, because this is the only way we can quickly get information about the 
state of construction of the missile bases in Cuba, which we believe pose a very serious threat to our 
national security. But as we start to fire in response—a chain reaction will quickly start that will be very 
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hard to stop. The same thing in regard to the essence of the issue of the missile bases in Cuba. The 
USA government is determined to get rid of those bases—up to, in the extreme case, bombing them, 
since, I repeat, they pose a great threat to the security of the USA. But in response to the bombing  
of these bases, in the course of which Soviet specialists might suffer, the Soviet government will  
undoubtedly respond with the same against us, somewhere in Europe. A real war will begin, in which 
millions of Americans and Russians will die. We want to avoid that any way we can; I’m sure that the 
government of the USSR has the same wish. However, taking time to find a way out [of the situation]  
is very risky (here R. Kennedy mentioned as if in passing that there are many unreasonable heads 
among the generals, and not only among the generals, who are “itching for a fight”). The situation might 
get out of control, with irreversible consequences.”  

“In this regard,” R. Kennedy said, “the president considers that a suitable basis for regulating the entire 
Cuban conflict might be the letter N. S. Khrushchev sent on October 26 and the letter in response from 
the President, which was sent off today to N. S. Khrushchev through the US Embassy in Moscow.  
The most important thing for us,” R. Kennedy stressed, “is to get as soon as possible the agreement of 
the Soviet government to halt further work on the construction of the missile bases in Cuba and take  
measures under international control that would make it impossible to use these weapons. In exchange 
the government of the USA is ready, in addition to repealing all measures on the ‘quarantine’ to give  
the assurances that there will not be any invasion of Cuba and that other countries of the Western 
Hemisphere are ready to give the same assurances—the US government is certain of this.”

“And what about Turkey?” I asked R. Kennedy.

“If that is the only obstacle to achieving the regulation I mentioned earlier, then the president doesn’t 
see any insurmountable difficulties in resolving this issue,” replied R. Kennedy. “The greatest difficulty  
for the president is the public discussion of the issue of Turkey. Formally the deployment of missile  
bases in turkey was done by a special decision of the NATO Council. To announce now a unilateral 
decision by the president of the USA to withdraw missile bases form Turkey—this would damage the 
entire structure of NATO and the US position as the leader of NATO, where, as the Soviet government 
knows very well, there are many arguments. In short, if such a decision were announced now it would 
seriously tear apart NATO.”

“However, President Kennedy is ready to come to agreement on that question with N. S. Khrushchev, 
too. I think that in order to withdraw these bases from Turkey,” R. Kennedy said, “we need 4-5 months.  
This is the minimum amount of time necessary for the US government to do this, taking into account 
the procedures that exist within the NATO framework. On the whole Turkey issue,” R. Kennedy added, 
“If Premier N.S. Khrushchev agrees with what I’ve said, we can continue to exchange opinions between 
him and the president, using him, R. Kennedy and the Soviet ambassador. However, the president can’t 
say anything public in this regard about Turkey,” R. Kennedy said again. R. Kennedy then warned that 
his comments about Turkey are extremely confidential; besides him and his brother, only 2-3 people  
know about it in Washington.
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“That’s all that he asked me to pass on the N. S. Khrushchev,” R. Kennedy said in conclusion. “The 
president also asked N. S. Khrushchev to give him an answer (through the Soviet ambassador and  
R. Kennedy) if possible within the next day (Sunday) on these thoughts in order to have a business-like, 
clear answer in principle. [He asked him] not to get into a wordy discussion, which might drag things 
out. The current serious situation, unfortunately, is such that there is very little time to resolve this whole 
issue. Unfortunately, events are developing too quickly. The request for a reply tomorrow,” stressed  
R. Kennedy, “is just that—a request, and not an ultimatum. The president hopes that the head of the 
Soviet government will understand him correctly.”

I noted that it went without saying that the Soviet government would not accept any ultimatums and it 
was good that the American government realized that. I also reminded him of N.S. Khrushchev’s  
appeal in his last letter to the president to demonstrate state wisdom in resolving this question. Then  
I told R. Kennedy that the president’s thoughts would be brought to the attention of the head of the  
Soviet government. I also said that I would contact him as soon as there was a reply. In this regard,  
R. Kennedy gave me the number of a direct telephone line to the White House. 

In the course of the conversation, R. Kennedy noted that he knew about the conversation that television 
commentator Scali had yesterday with an Embassy advisor on possible ways to regulate the Cuban 
conflict [one-and-a-half lines whited out].

I should say that during our meeting R. Kennedy was very upset; in any case, I’ve never seen him like 
this before. True, about twice he tried to return to the topic of “deception,” (that he talked about so 
persistently during our previous meeting), but he did so in passing and without any edge to it. He didn’t 
even try to get into fights on various subjects, as he usually does, and only persistently returned to one 
topic: time is of the essence and we shouldn’t miss the chance.

After meeting with me he immediately went to see the president, with whom, as R. Kennedy said, he 
spends almost all his time now.  

27/X-62 A. DOBRYNIN

[Source: Russian Foreign Ministry archives, translation from copy provided by NHK, in Richard Ned Lebow  
and Janice Gross Stein, We All Lost the Cold War (Princeton, NJ: Princeton University Press, 1994). Appendix,  
pp. 523-526; also printed in the Cold War International History Project Bulletin No. 5 with minor revisions.]
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Document 3: 
Transcript of letter from Kennedy to Secretary of State recounting same conversation as above.

Office of the Attorney General 
Washington, D. C. 
October 30, 1962

MEMORANDUM FOR THE SECRETARY OF STATE FROM THE ATTORNEY GENERAL

At the request of Secretary Rusk, I telephoned Ambassador Dobrynin at approximately 7:15 p.m. on 
Saturday, October 27th. I asked him if he would come to the justice Department at a quarter of eight.

We met in my office. I told him first that we understood that the work was continuing on the Soviet  
missile bases in Cuba. Further, I explained to him that in the last two hours we had found that our 
planes flying over Cuba had been fired upon and that one of our U-2’s had been shot down and the 
pilot killed. I said these men were flying unarmed planes.  

I told him that this was an extremely serious turn in events.  We would have to make certain decisions 
within the next 12 or possibly 24 hours. There was a very little time left.  If the Cubans were shooting 
at our planes, then we were going to shoot back. This could not help but bring on further incidents and 
that he had better understand the full implications of this matter. 

He raised the point that the argument the Cubans were making was that we were violating Cuban air 
space.  I replied that if we had not been violating Cuban air space then we would still be believing what 
he and Khrushchev had said (word crossed out)—that there were no long-range missiles in Cuba. In any 
case I said that this matter was far more serious than the air space over Cuba and involved peoples all 
over the world. 

I said that he had better understand the situation and he had better communicate that understanding  
to Mr. Khrushchev.  Mr. Khrushchev and he had misled us. The Soviet Union had secretly established 
missile bases in Cuba while at the same time proclaiming, privately and publicly, that this would never 
be done.  I said those missile bases had to go and they had to go right away. We had to have a commit-
ment by at least tomorrow that those bases would be removed.  his was not an ultimatum, I said, but 
just a statement of fact. He should understand that if they did not remove those bases then we would 
remove them. His country might take retaliatory action but he should understand that before this was 
over, while there might be dead Americans there would also be dead Russians.

He asked me then what offer we were making. I said a letter had just been transmitted to the Soviet  
Embassy, which stated in substance that the missile bases should be dismantled and all offensive 
weapons should be removed from Cuba. In return, if Cuba and Castro and the Communists ended their 
subversive activities in other Central and Latin-American countries, we would agree to keep peace in 
the Caribbean and not permit an invasion from American soil.
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He then asked me about Khrushchev’s other proposal dealing with the removal of the missiles from 
Turkey. I replied that there could be no quid pro quo—no deal of this kind could be made. This was a 
matter that had to be considered by NATO and that it was up to NATO to make the decision. I said it 
was completely impossible for NATO to take such a step under the present threatening position of the 
Soviet Union. If some time elapsed—and per your instructions, I mentioned four or five months—I said I 
was sure that these matters could be resolved satisfactorily.

Per your instructions I repeated that there could be no deal of any kind and that any steps toward  
easing tensions in other parts of the world largely depended on the Soviet Union and Mr. Khrushchev 
taking action in Cuba and taking it immediately.

I repeated to him that this matter could not wait and that he had better contact Mr. Khrushchev and 
have a commitment from him by the next day to withdraw the missile bases under United Nations  
supervision or otherwise, I said, there would be drastic consequences.

RFK: amn
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Answer Evidence from the text

What argument 
was made about 
U.S. interference in 
Cuba (quarantine/
reconnaissance 
flights)?

 

How willing were 
the U.S.S.R. and 
the U.S. to engage 
in battle (first and 
last document)?

What did R.  
Kennedy offer 
regarding  
Turkey (last two 
documents)?

What do these 
documents say 
about U.S.  
conceptions of 
liberty?

Khrushchev to Kennedy
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Answer Evidence from the text

What argument 
was made about 
U.S. interference in 
Cuba (quarantine/
reconnaissance 
flights)?

 

How willing were 
the U.S.S.R. and 
the U.S. to engage 
in battle (first and 
last document)?

What did R.  
Kennedy offer 
regarding  
Turkey (last two 
documents)?

What do these 
documents say 
about U.S.  
conceptions of 
liberty?

Dobrynin to Foreign Ministry
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Answer Evidence from the text

What argument 
was made about 
U.S. interference in 
Cuba (quarantine/
reconnaissance 
flights)?

 

How willing were 
the U.S.S.R. and 
the U.S. to engage 
in battle (first and 
last document)?

What did R.  
Kennedy offer 
regarding  
Turkey (last two 
documents)?

What do these 
documents say 
about U.S.  
conceptions of 
liberty?

R. Kennedy to Rusk
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What is the tone of the three documents?

What is the purpose of the three documents?

What words signaled tone? How would you describe  
the tone?

Document 1

Document 2

Document 3

What parts of the text  
signaled purpose?

How would you describe  
the purpose?

Document 1

Document 2

Document 3



62

Reading Primary Documents

LESSON 5
The Academic Notebook 

Literacy Ready . History Unit 2

Based upon your reading of the three documents, how trustworthy are they? In other words, can you 
take these documents at their word? Why or why not?

Document 1:

Document 2:

Document 3:
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4
Activity

Vocabulary

How did you resolve the meaning of vocabulary you did not know? Are there words that you still do not 
understand? Here is a list of words. Do you know their meanings? If not, discuss these in class.

ultimatum		  What if we were to present to you such an ultimatum.

gauntlet		  You have thrown down the gauntlet.

intimidate		  You are not appealing to reason; you want to intimidate us.

sovereign		  You want to force us to renounce the rights enjoyed by 					   
			   every sovereign state.

abyss			   The abyss of a world nuclear-war.

reconnaissance	 Carrying out a reconnaissance flight over Cuba.

unilateral		  To announce a unilateral decision by the President of the USA.

proclaiming		  While at the same time proclaiming, privately and publicly, 	that  
			   this would never be done.

quid pro quo		  I replied that there could be no quid pro quo—no deal of this  
			   kind could be 	made. 

 

“Talk-through” the following discipline specific words with a partner.

Organizations

•	Organization of American States (OAS)

Places

•	Soviet Union

•	US

•	Cuba

•	Turkey

People

•	Attorney General Robert Kennedy

•	Secretary of State Dean Rusk

•	President Kennedy

•	Soviet Ambassador Dobrynin
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Lesson 6

Participating in a Socratic Seminar
In this lesson, you will . . . 	

•	Use evidence from the texts you have read to create and support a preliminary claim  
in answer to the essential questions.

•	Organize the claim and evidence in graphic form. 

•	Participate meaningfully in a Socratic seminar.

•	Use discipline-specific vocabulary in your discussion.

The Academic Notebook

Literacy Ready . History Unit 2
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1
Activity

 Preparing for a Socratic Seminar

Before beginning the Socratic seminar, review your texts to find out how they address the essential  
questions and complete the following graphic organizer.

Text

Were the concepts of liberty 
and equality reflected in U.S. 
foreign policy? If so, how?  
If not, why not?

What differences existed in 
conceptions of liberty and 
freedom by those participating 
in the Cuban Missile Crisis?

Did the concepts of liberty and 
freedom change over the course 
of the 60s as reflected in U.S. 
foreign policy? If so, how? If not, 
why not?   

Political Cartoon

Author’s Claim

Evidence

Photograph

Author’s Claim

Evidence

Quotes from 
Khrushchev

Author’s Claim

Evidence

Lecture

Author’s Claim

Evidence



66

Participating in a Socratic Seminar

LESSON 6
The Academic Notebook 

Literacy Ready . History Unit 2

After reviewing your evidence, what claim can you make about the answer to the question?  
What evidence best supports your claim?

My claim (Question 1):

My evidence (Question 1):

My claim (Question 2):

My evidence (Question 2):

My claim (Question 3):

My evidence (Question 3):
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3
Activity

Participating in the Socratic Seminar

Review the rubric by which you will evaluate your performance before the Socratic seminar begins, 
assemble your notes, and have your ideas ready. When finished, use the rubric and following questions 
as an evaluation tool. 

Socratic Seminar Self-Evaluation Rubric

Check the boxes that reflect your participation.

What I did do well

What I didn’t do well

What I will do next time

Socratic 
Seminar  
Rubric

Understands 
the texts

Participates in 
discussion

Supports 
ideas with 
evidence

Demonstrates  
critical  

mindedness

Demonstrates  
tolerance for 
uncertainty

Listens and 
respects 
others

Above Target Uses parts  
of the texts in 
the discussion 
and shows 
understanding 
of the texts. 

Shows  
command of 
vocabulary.

Demonstrates 
active  
participation 
throughout 
circle time.

Makes specific 
references to 
texts and  
regularly 
defends ideas 
with evidence.

Questions 
others during 
discussion in a 
way that makes 
sense and adds 
to the group’s 
discussion.

Is able to  
listen to and 
accept others’ 
opinions  
different from 
his/her own.

Makes  
comments 
reflecting  
active listening 
and respect of 
others.

Target Uses texts 
during the 
discussion but 
does  
not show un-
derstanding of 
them.

Uses  
some text 
vocabulary.

Demonstrates 
active  
participation in 
at least half of 
the circle time.

Makes  
references to 
texts and at 
times defends 
ideas with  
evidence.

Questions and 
comments to 
others make 
sense but do 
not add to the 
group’s discus-
sion.

Is able to listen 
to others’  
opinions differ-
ent from his/her 
own but does 
not use them 
in remaining 
discussion.

Generally 
listens, but is 
not attentive to 
details.

Below Target Does not  
use any of the 
texts in the 
discussion.

Does not  
use text  
vocabulary.

Demonstrates 
some  
participation, 
but off-task 
most of the 
circle time.

Makes no refer-
ences to texts 
or does not 
defend ideas.

Does not ques-
tion  
others or 
questions don’t 
make sense.

Does not 
accept others’ 
opinions and 
is unwilling to 
hear them.

Is consistently 
inattentive.
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